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Ratcheting Up the Three R’s 
I Know Why the Caged Bird Sings Instructional Unit Plan 

Subject: Language Arts/English Estimated Length 
of Unit: 9 weeks 

Beginning 
Date: 
10-14-15 

Ending 
Date: 
12-18-15 

 Course:  I Know Why the Caged Bird Sings Grade: 9, Unit2 
Unit Theme, Big Idea, or Essential Question: 

 
• What causes social inequalities? 
• Do you think everyone should have the same opportunities in life? Why? 
• How do characters overcome adversity? 
• How do stories of others affect our perceptions of ourselves?  

 
UBD Stage One-Desired Results   

A. Students will be able to independently use their leaning to… (Transfer Goals) 
1. Understand how to view social inequalities from multiple perspectives (racial, 
    historical, gender). 
2. Realize how discrimination and prejudices shape people’s lives. 
3. Draw inspiration from an author’s experiences to forge an understanding of life. 
4. Conduct research to synthesize information. 
5. Understand that the environment plays a major role in human development. 
6. Develop a sense of historical empathy by connecting personal experiences, 
    information, insights, and ideas with the experiences of others. 
B. Students will understand that… 
1. Authors use language to communicate their emotions and experiences. 
2. The environment plays a major role in human development. 
3. Characters undergo a transformation due to events in their lives. 
4.  Maya Angelou overcame adversity by creating her own world, resolving conflicts 
     internally, and looking for role models around her. 
5. People can make sense of their experiences by writing about them. 
6. Historical events influence literature. 
C. Students will know… 
1. The difference between an autobiography and a memoir. 
2. All personal narratives are biased and reveal a unique perspective. 
3. The historical, cultural, and sociological background of the text. 
4. Authors of nonfiction can use the same literary techniques as authors of fiction to 
   communicate their experiences. 
5. Background information on Maya Angelou 
D. Students will be Skilled at… 
1. Identifying and analyzing an author’s purpose. 
2. Identifying and explaining similes, metaphors, hyperbole, imagery and 
	  	  	  	  	  understanding their contribution to the author’s style and voice. 
3. Supporting their claims with textual evidence. 
4. Deciphering the central idea of a text including how it emerges and is shaped by 
    specific details. 
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5. Developing a concise, supported response to a thematic analysis essay prompt. 
6. Understanding how the author’s perspective or point of view affects the text. 
7. Using context to determine the meaning of words. 

Frameworks and Common Core State Standards 
       

CCSS Language 
CCSS 
Reading 

CCSS Writing CCSS Speaking 
and Listening 

L 9.1b 
L 9.2b 
LP 9.4.1f 
LP 9.4.1g 
LP 9.6.1d 
LP 9.6.2a 
LP 9.6.3b 
LP 9.7.1c 
LP 9.7.3a 
LP 9.8.1d 

 
 

RI 9.1-9.6, 
9.8,   9.9 
RH 9.1-9.9 
RST 9.1-9.9 

W 9.1-9.2 
     9.4-9.9 

SL 9.1-9.6 

Unit Specific Vocabulary: 
Tone, mood, connotation, denotation, text features, fact, opinion, flashback, memoir, 
autobiography, vague pronouns, wordiness, redundancy, misplaced modifier, dangling 
modifier, consistency, aphorism, backsliders, chifforobe, crocus sack, mourners’ bench, 
siditty, hermaphrodite, play pretties, arabesque, affluent 
 
I Know Why the Caged Bird Sings Vocabulary 
Chapters 1-6 
musty, porter, segregated, ply, affluent, renege, troubadour, lye, inordinate, wince, 
abacus, rancor, nonchalance, abomination, aghast, clabber, appellation, smidgen, 
indignity, filch, hominy, ordain, aversion, savior, hysteria 
Chapters 7-14 
sobriquet, misgiving, throes, wretched, bombastic, brooding, vexed, pince-nez, 
leniency, enunciation, unrelenting, reprobation, profane, tousle, chide, lurid, 
apprehensive, quandary, abate, flippant, impudent, obscure, resignation, inequity, 
exploit 
Chapters 15-20 
taut, benign, moor, sacrilegious, cascade, aura, tribulation, debutante, speckle, 
construe, swarthy, revelry, berate, inscrutable, masochist, rakish, exaltation, forsake, 
din, gaiety, ambrosia, contrapuntal, epicure, ecumenical, genteel 
Chapters 21-24 
profusely, wizened, metamorphosis, imperceptible, dirge, ponderous, cloying, 
solicitous, elude, beckon, fretful, piteous, pervade, pique, mollify, fatalism, meticulous, 
farcical, perfunctory, palpable, impertinence, elocution, chasten, penance, bailiwick 
Chapters 25-30 
imperative, wile, blithe, belie, jollity, clemency, haughty, gauche, dissipate, maraud, gilt, 
rarefied, bilk, bourgeoisie, fidelity, cajole, hamper, aloof, niche, aspiration, waver, 
affectation, mortification, staunch, approbation 
Chapters 31-36 
pretense, proffer, filial, bedizen, ungainly, tolerance, magnanimous, unkempt, tedium, 
blase, ethos, chenille, gumption, horde, indignation, terse, supercilious, imposing, 
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aphorism, ostensibly, formidable, scarcity, malaise, revulsion, hapless 
 
 

UBD Stage Two-Evidence 
Pre Assessment   

• Attach Copy at the End of the Unit 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 
of the points possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________  
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can 
choose from for their project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric 
for each choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to 

obtain the rubric to the end of this unit. __________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□  □    

 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit of study. 
Anchoring Activity 

What is “Beauty”? 
Description of Anchoring 

Activity 
Students will be given several old 

magazines and the task of finding a 
picture of the person who represents 
their idea of  “Beauty.” Students will 

respond in their journals to the 
question:  What does it mean to be 

beautiful and how do you know this? 
Share answers and photos with a 
partner, then aloud to the class.  

 
	  

Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  of	  this	  unit	  
of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  
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Overview	  of	  the	  Teaching	  Activities	  for	  this	  Unit	  of	  Instruction	  

UBD Stage Three-Learning Plan-Days were factored in for 2 days for TLI 
test, 2 days to review and remediate deficit skills, and 1 day for 9 weeks exam. 

Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method (What I will 
say or do) 

Check for Understanding  
(What will the students say or do) 

1 Introduce the Unit 
Build background and access 

prior knowledge on Maya 
Angelou 

 
Skill Objective: 

Build background, access prior 
knowledge, identify setting, and 

set purpose for reading. 
 

Ask students if they have heard 
of Maya Angelou or not. If the 

answer is yes, make a list on the 
board of the things students 

know about or have read about 
her. 

http://mayaangelou.com 
 

Build Background Knowledge 
for the setting of the novel- 

1930’s in the South. 
(Chart major events from her life 

and post in the classroom as 
reference for the students.) 

 
Author interview available 

through National Public Radio 
“At 80, Maya Angelou Reflects 

on a Glorious Life” 
www.npr.org/templates/story/ 
story.php?storyId=89355359 

 
Focus On: 

ü Researching the author 
ü Developing a sense of the 

book’s geographical and 
sociological background 

ü Racism during the book’s 
time period 

 

Take notes in the form of timeline, 
foldable, or storyboard.  
 
 
Below are some sentence starters 
you will be completing for your 
journals the first few weeks of 
class.  
 
The most embarrassing thing that 

ever happened to me was…… 
Attending church regularly is…… 
The most important person in my 

life is…. 
The word “summer” makes me 

think of…. 
My life is controlled by……. 

If you really want to reach a goal… 
 

2-6 Read Chapters 1-5 Students will take notes in their 
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Reading will be done whole 
group, small groups with 

reading roles assigned, with 
partners, and individually. 

Discuss highlights from each 
chapter and chart responses to 
aid in comprehension. (This will 
be on going throughout the 
entire novel.)  Highlight places to 
stop and question and discuss 
with students. 
 
Skill Objective(s): 
>Identify the character’s traits, 
motivations, conflicts, and 
relationships. 
>Understand how the author 
uses comparing and contrasting 
techniques to develop the 
difference between her brother 
and herself. 
>Understand the emotions and 
actions of characters. 

 
Focus on: 

ü The Setting  
ü Themes of race, 

appearance, and 
segregation during this 
section.  

ü Highlight Angelou’s use of 
imagery and sensory 
details, which will be 
present throughout the 
novel.  

(Write the definition of imagery 
and provide examples for 

students.) 
ü Students locating 

supporting evidence for a 
claim 

ü Demonstrating 
understanding of 
characterization 

 
Setting: Tell students to pay 
close attention to what Angelou 
says about the cotton pickers in 
Chapter 1.  Read the poem “My 

reading journals or using Post-its 
during reading to aid in 

comprehension. 
 (This will be on going throughout 

the entire novel.) 
 

What is the significance of the 
opening scene in the book? 

 
Have students finish the sentence: 
“As a young girl, Maya Angelou felt 

that she was/was not. . .” 
Require students to support their 
claims with two quotations. Share. 

 
Complete Characterization 

Chart/Handout on a character of 
your choice. Share answers. 

Chapter 1: Ask students what they 
know about life in the rural south 
in the 1930’s. 

Task: Write about a place you 
remember from your early 
childhood. (Write the following 
places on the board to aid the 
students: neighborhood, magical 
places, home, park, store.) 

Chapter 2: 
Topic: Describe Uncle Willie and 
the struggles he faces. 
Description: Analyze both the 
physical limitations put on him by 
his own body as well as the 
limitations put on him by the 
stereotypes and social norms of the 
time period. What draws Marguerite 
to Uncle Willie? How does 
Marguerite relate to his situation?  

Task:  (Break students into groups 
of 3.) In chapter 2, pay close 
attention to how Angelou 
describes the physical aspects of 
Uncle Willie and write them down 
on paper. Write a 5-sentence 
paragraph using the physical 
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Arkansas” by Maya Angelou to 
help students gain another 
perspective of the importance of 
this setting to the characters. 
 
Explain that Angelou develops 
the characters richly in her story 
and that she makes an active 
choice on which people to 
develop and which ones to just 
mention. 
 
Review the different aspects of 
characterization including 
physical and mental 
development. Explain to 
students that authors reveal the 
personality of a character by 
a. Letting us hear the character 
speak, 
b. Describing how the character 
looks, 
c. Letting us listen to the 
character’s inner thoughts and 
feelings, 
d. Revealing what other people 
in the story think or say about 
the character, 
e. Showing us what the character 
does—how he or she acts, 
f. Telling us directly what the 
character’s personality is like: 
cruel, kind, sneaky, brave, and so 
on. 
 
Before reading chapter 4, ask 
students this question: “Are 
there any places in our town/city 
where you feel unsafe?” “Why?” 
Entertain several answers.  
 
(Prepare students appropriately 
for a girl wearing no underwear 
and its effect on the characters 
involved.) 
 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 

descriptions. Then, draw a picture 
on butcher paper of how Uncle 
Willie would look, being faithful to 
clothing of the time period.  

Think-Pair-Share Activity:  How 
does Uncle Willie deal with being 

handicapped? What are your 
reactions to handicapped 

individuals. 

Chapter 3: 
Topic: Does Momma’s reaction to 
news about the white mob surprise 
you? Explain Description: What 
does her reaction tell the reader 
about the environment in which 
Marguerite spent her childhood? 
How do you think this may have 
affected her as a young girl?  

Task: Take out a sheet of paper 
and divide it into two columns. 
Head one column “Bailey” and the 
other “Marguerite.” Fill out your 
chart with information on how 
Angelou describes herself and 
Bailey. Include behavior as well as 
physical appearance. 

Chapter 4: 
Topic: Describe Bailey using 
specific details from the text to 
support your description. 
Description: How does Bailey’s 
attractive appearance and 
personality “cage” Marguerite? 

Task: Choose several quotes from 
chapters 4 and 5 and record your 
reactions and emotions in a 
double-entry format. Choose one 
quote and write it on a piece of 
construction paper. The quotes 
will be displayed around the 
classroom. 
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discussion questions whole 
group or with partners, think-
pair-share, journal writings, 
bellringers, exit tickets, socratic 
seminar, or small group 
assignments. When time 
permits, students will be given 
the opportunity to share their 
responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 

 
Grammar Focus: 
Use a colon to introduce a list or 

quotation. 

 
 
 
 
 
 

 

7-12 Read Chapters 6-12 
Reading will be done whole 

group, small groups with 
reading roles assigned, with 
partners, and individually. 

Chart summaries from each 
chapter to aid in comprehension.  
Develop close read/discussion 
questions for students. 

 
Skill Objective(s): 
>Determine and understand how 
the author’s perspective or point 
of view affects the text. 
>Understand the emotions of 
characters. 
>Identify setting and its effects 
on characters. 

 
Focus on: 

ü Time period of the story 
ü Themes of economic 

division and parent-child 
love 

ü Displacement: loss of a 
home; moved from or put 
out of usual or proper 
place. 

ü Track characters and their 
impact on the main 
character. 

ü Trace Maya’s relationship 

Students will take notes from each 
chapter in their reading journals or 
using Post-its during reading to aid 

in comprehension. 

Chapter 6: 
Topic: Take a closer look at 
Reverend Thomas and choose one 
quote from Chapter 6 that is 
representative of Reverend 
Thomas’ character.  

Chapter 7: 
Topic: Chapter 7 is focused almost 
entirely on Momma. Choose one 
detail about Momma from Chapter 
7 to discuss in detail. 
Description: Include a quote that 
describes Momma, and then 
analyze the importance of this 
detail. What does it tell the reader 
about Momma as a character? How 
might this detail have impacted 
Marguerite?  

Chapter 8: 
Topic: Does Momma’s decision to 
allow Bailey and Marguerite to 
assume that their parents were 
dead surprise you? Why or why 
not? 
Description: What would you have 
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with Bailey. 
ü Compare and contrast 

Maya’s two families 
(Vivian’s side of the 
family vs. Momma and 
Uncle Willie) 

ü Characters that serve as 
positive role models for 
Maya 

 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 
tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 
 
Chapter 9: Remind students 
that people from the same 
family can have very different 
lives although they are from 
the same environment. (Uncle 
Willie/Bailey Sr.) 
 
Explain to students what motifs 
are. Motifs are recurring 
structures, contrasts, or literary 
devices that can help to develop 
and inform the text’s major 
themes.  
Add to the Word Wall. Some 
motifs in the novel include: 
 

Ø Strong Black Women 
Though Maya struggles with 
insecurity and displacement 
throughout her childhood, she 
has a remarkable number of 
strong female role models in her 
family and community 

told them in her position? How did 
you feel when the children received 
Christmas presents from their 
parents? Do you think it would 
have been better for them to go on 
thinking that their parents were 
dead?  

Students will try to explain why 
Bailey and Maya reacted so 
negatively this particular Christmas 
to their presents. 

Chapter 9: 
Topic: How does the physical 
beauty of her parents impact 
Marguerite? 
Description: To what extent does 
she attribute the bonds that Bailey 
instantly forms with their parents 
to this shared physical beauty? Why 
do you think she feels this way? 
How might her own reaction to 
meeting her parents be affected by 
their beauty?  

Chapter 10: 
Topic: Analyze the theme of 
displacement evident in chapters 9-
10. 
Description: Use specific details 
from the text to support your ideas 
about how this theme is evident in 
these chapters. What is the impact 
of displacement on Marguerite?  

Examine this quote from Chapter 
10:  “Ritie, don't worry 'cause you 
ain't pretty. Plenty pretty women I 
seen digging ditches or worse. You 
smart. I swear to God, I rather you 

have a good mind than a cute 
behind.”  

 
In your journal, write whether 

you agree or disagree with it. Give 
specific reasons for your opinion. 

Chapter 12: 
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Ø Literature 
Throughout Maya’s life, 
literature plays a significant role 
in bolstering her confidence and 
providing a world of fantasy and 
escape. 

Ø Naming 
For African Americans, naming 
is a sensitive issue because it 
provides a sense of identity in a 
hostile world that aims to 
stereotype blacks and erase their 
individuality and identity. 
 
Grammar Focus:  
Use various types of phrases and 
clauses to convey specific 
meaning and add variety and 
interest to writing. 
 
 

Topic: After being raped by Mr. 
Freeman, why does Maya no longer 
feel like a child? Description: 
Choose a quote in which she 
expresses this feeling and analyze 
the extent to which this event 
changes Marguerite.  

Does Maya and Bailey’s relationship 
change significantly over the course 
of the book? How does it change? 

What can these changes be 
attributed to? 

(Students can create a 2 column 
chart labeled:  

1. Maya and Bailey in the 
Beginning 

2. Maya and Bailey in the End 
As students read they can 
record evidence to support their 
thoughts. 

13-15 Read Chapters 13-17 
Reading will be done whole 

group, small groups with 
reading roles assigned, with 
partners, and individually. 

Chart summaries from each 
chapter to aid in comprehension. 
Develop close read and 
discussion questions for 
students. 
 
Skill Objective(s): 
>Understand the emotions and 
relationships of characters 
>Cite textual evidence 
>Make inferences from the text 
 
Focus on: 

ü Analyze the impact of 
Maya’s interaction with 
Mrs. Flowers in chapter 
15. (This scene is one of 
the most vividly recreated 
in the book so far.) 

ü Highlight the importance 
of names-major theme of 
chapter 16. 

ü Discuss how the theme of 

Students will take notes from each 
chapter in their reading journals or 
using Post-its during reading to aid 

in comprehension. 

Chapter 13: Topic: Do you think 
that Mr. Freeman's death was 
justified? Why or why not? Do you 
think his punishment fit his crime? 
Description: Support your position 
with a clear explanation and details 
from the text.  

How does the rape and Mr. 
Freeman’s death affect Maya? Use 

textual details to support your 
thoughts. 

Chapter 14: 
Description: When they move back 
to Stamps, Bailey is sorry to leave 
Vivian, but Marguerite is relieved to 
return to a simpler life. However, 
this change also forces them to rely 
on each other for support. Use 
examples from the text to show 
how these changes make the 
differences between the siblings 
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displacement in the novel 
affects Marguerite’s 
relationship with Bailey. 

 
Chapter 13: It is important but 
difficult to explain to students 
what happened to Maya that 
caused her to stop speaking. 
Allow students to read it 
silently then write their 
reactions in their journals.  
 
Help students make a connection 
from the text to their present 
world by starting a discussion 
about the Death Penalty. Mr. 
Freeman was killed as 
punishment for his crime. Lead 
students into a debate about 
where they stand on the issue. 

 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 
tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 
 
Explain and define an Acoustic 
Poem. Provide students with 
examples. Teacher will model 
creating an acoustic poem 
using his/her own name. Tell 
students to be creative. 
Finished poems will be 
displayed in the classroom. 
 
 
Grammar Focus:  
Recognize and correct Misplaced 

more apparent, but also how they 
bring them together.  

Chapter 15: 
Topic: Do you think Marguerite’s 
relatives understood the 
psychological implications of the 
traumatic experience of rape? 
Description: How does Mrs. 
Flowers come to Marguerite’s 
rescue emotionally? 

Mrs. Flowers teaches Maya some 
important lessons. What are they, 

and how are they significant? 

Describe what impact the 
relationship with Mrs. Flowers had 
on Maya during her mute period. 

 
Why is Maya embarrassed by the 
way her grandmother speaks? In 

what other ways is Maya ashamed 
of her? What are some concerns 

that Maya has that an average ten 
year old may also have? 

 
Task: Write a short sketch 
involving an important encounter 
with a teacher or other adult who 
has influenced your live. Explain 
what change this adult has 
brought about in you. 

 
Chapter 16:  

How do our names define us? How 
did you get your name? How do 
you feel when people misspell or 
mispronounce your name? If you 
could name yourself, what would 

your name be? 
 

Task:  Write an acoustic poem to 
describe yourself using your 
name. 
 
 
Complete grammar 
handouts/worksheets for 
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and Dangling Modifiers 
Present in the form of bellringers 
and exit tickets. Chart rules and 

examples for the students. 

homework as practice. 

16-20 Read Chapters 18-23 
Reading will be done whole 

group, small groups with 
reading roles assigned, with 
partners, and individually. 

Chart summaries from each 
chapter to aid in comprehension. 

 
Skill Objective(s): 
>Recognize and analyze symbols 
in literature 
>Read and interpret poetry 
>Compare and contrast 
characters 

 
Focus on: 

ü Recognizing coping 
mechanisms that emerge 
in these chapter 

ü Symbolism of the Joe 
Louis fight 

ü Impact of Louise’s 
friendship on Maya 

ü Joyce and Bailey’s 
relationship 

ü Edward Donleavy’s speech 
 

Poll students to see whom 
has/has not heard of Joe Louis. 
Provide background if needed. 

 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 
tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 

Students will take notes from each 
chapter in their reading journals or 
using Post-its during reading to aid 

in comprehension. 

Chapter 18: 
Topic: What is the irony that 
Marguerite observes when she 
walks by the honky-tonk party after 
the revival? 
Description: How can she relate to 
both the people looking for 
salvation at the revival and the 
people at the party? 

Chapter 19: 
Topic: How is Joe Louis’ role as a 
boxer in the heavyweight 
championship symbolic of the 
struggles faced by African 
Americans during this time? 
Description: Why do you think the 
African American community feels 
so strongly about the outcome of 
the fight? Do you think Louis’ 
success helped to free Marguerite 
from her metaphorical cage? If so, 
how?   

Why does Angelou devote an entire 
chapter to the Joe Louis fight? Why 
is it significant? What do we learn 

from this scene? 
 
Analyze this quote from Chapter 
19: 
My race groaned. It was our people 
falling. It was another lynching, yet 
another Black man hanging on a 
tree. One more woman ambushed 
and raped. . . . This might be the 
end of the world. If Joe lost we were 
back in slavery and beyond help. 

 
Read “Women” by Alice Walker. 
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comprehend the text. 
 
Read and discuss the poem with 
students. (*Model what is 
expected from students’ work. 
Provide students with a model of 
what this should look like.) 
 
Help students to identify and 
analyze the symbols present 
throughout the novel. 
Symbols are objects, characters, 
figures, or colors used to 
represent abstract ideas or 
concepts. 
 
Examples of symbols that 
appear throughout the novel 
include: 

Ø The Store 
It symbolizes the rewards of 
hard work and loyalty and the 
importance of a strong and 
devout community. 

Ø Maya’s Easter Dress 
The lavender taffeta dress that 
Momma alters for Maya on 
Easter symbolizes Maya’s lack of 
love for herself and her wish for 
acceptance through 
transformation. It also 
symbolizes Maya's constant 
frustration that her ideal is 
unattainable. 

Ø Maya’s Baby 
Her baby is her second chance at 
receiving all that love that she 
missed out on as a kid. 

Ø The Christmas Gifts 
The presents symbolize rejection 
to Maya and Bailey. They reveal 
to the children that their parents 
are alive and well and they don’t 
want their kids. 

Ø The Singing Caged Bird  
The barred cage	  represents the 
barrier of segregation and limits 
in Maya’s life. The	  singing 
represents the many and great 

*Contrast the female characters in I 
Know Why the Caged Bird Sings 

with those in the poem. 
 

Compare the roles of black women 
in Maya’s three societies: Stamps, St. 
Louis, and San Francisco. How did 

each affect Maya?  

Chapter 21: 
Topic: Do you think Bailey’s 
manipulation of Marguerite to keep 
watch during his “games” with 
Joyce is wrong? 
Description: Is he being insensitive 
given the sexual abuse inflicted on 
her by Mr. Freeman? Explain your 
position. 
Topic: How does Joyce’s 
exploitative relationship with 
Bailey, to a certain extent, parallel 
the relationship between Mr. 
Freeman and Marguerite? 
Description: In what way does 
Joyce take advantage of Bailey’s 
desire for affection? Is she the first 
woman to abandon Bailey, leaving 
him heartbroken?  

Chapter 23: 
Topic: Analyze the significance of 
Edward Donleavy’s speech at 
Marguerite’s graduation from 
eighth grade. 
Description: Think about the 
obstacles to getting an education 
that black children had to 
overcome and how they must have 
felt when Donleavy minimized their 
achievements. How does this 
remind Marguerite of the “cage” 
that limits all black people during 
this time period? How does the 
song sung at the conclusion of the 
ceremony affect her? What does 
Marguerite’s change in attitude 
indicate about her pride as a 
member of the black community?  
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ways that Maya learned to 
flourish and overcome the 
obstacles that were so frequently 
hurdled at her. 
 
Pass out copies of “Lift Every 
Voice and Sing” after reading 
Chapter 23. Examine the song 
stanza by stanza for clues to its 
importance to the people that 
evening. 
 
Grammar Focus:  
Recognize and correct vague 
pronouns 
Correctly use frequently 
confused words (There /their 
/they’re)  
Present in the form of bellringers 
and exit tickets. 

Describe how the emotions of all the 
people changed from the beginning 

of Chapter 23 to the end. 

Why did Henry Reed begin singing 
“Lift Every Voice and Sing”? Why did 

everyone join in?  

 
 
 
*Activity Suggestion: Give each 
student a set of 3 frequently 
confused words, construction 
paper, and markers. Instruct them 
to create original sentences 
showing the correct use of the 
word. Share grammar sentences 
with the group and post in the 
classroom. 
 

21-24 Read Chapters 24-29 
Reading will be done whole 

group, small groups with 
reading roles assigned, with 
partners, and individually. 
Chart summaries from each 

chapter to aid in comprehension. 
 

Skill Objective:  
Summarize, identify cause and 
effect, sequence 
 
Focus on: 

ü Analyze how racism 
shows itself and the effect 
it has on the characters.  

ü Address themes of 
abandonment and family 
ties. 

ü Daddy Clidell’s role in 
Maya’s life. 

 
Sample questions outlined from 
each chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 

Students will take notes from each 
chapter in their reading journals or 
using Post-its during reading to aid 

in comprehension. 

Chapter 25: 
Topic: Is Momma’s decision to take 
the children to California 
courageous? 
Description: Consider her 
attachment to the children, her 
business and the fact that she has 
never traveled more than 50 miles 
beyond Stamps. Justify your answer 
with specific details from the text.  

Chapter 26: 
Topic: Describe the shift in 
Angelou's portrayal of Vivian from 
superhuman to human. 
Description: Vivian is described as 
whimsical, powerful, resourceful 
and beautiful. For the first time in 
this chapter, Vivian's insecurities 
and worries about her children are 
evident. How does she become 
more "real" in this chapter? Why do 
you think this shift in perspective 
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tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Grammar Focus:  
Use commas, parentheses, and 
dashes to set off nonrestrictive 
/parenthetical elements. 
Present in the form of bellringers 
and exit tickets. Chart rules and 

examples. 

takes place at this point in 
Marguerite's life? What does it 
reveal about Vivian.  

Chapter 27: 
Topic: Marguerite moves to San 
Francisco at a time when WWII is 
affecting constant change. 
Description: People of all races are 
being displaced and are facing new 
challenges. Ironically, this makes 
Marguerite feel “at home.” Why do 
you think she feels this way?  

Chapter 28: 
Topic: Miss Kirwin has a positive 
impact on Marguerite. Describe a 
teacher who saw potential in you or 
inspired you. 
Description: What grade were you 
in? How did this teacher’s support 
and belief in your abilities impact 
your self-esteem, interest in the 
subject, ability to be successful, 
etc.?  

What impact does literature have on 
Maya and her brother? Where in the 

story do we witness its effects? 
 

How does Maya’s relationships with 
Big Bailey and Daddy Clidell differ? 
Cite specific examples from the text 

to support your answers. 
 

25-27 Read Chapters 30-36 
Reading will be done whole 

group, small groups with 
reading roles assigned, with 
partners, and individually. 
Chart summaries from each 

chapter to aid in comprehension. 
 
Skill Objective(s): 
>Read and interpret poetry 
>Summarize multiple chapters 
of text 
>Analyze character development 
>Cite textual evidence 

Students will take notes from each 
chapter in their reading journals or 
using Post-its during reading to aid 

in comprehension. 
 

Analyze Maya’s development 
throughout the story. How does the 
Maya at the conclusion of the story 
compare to the young Marguerite 

from the start? How has she 
changed? To what can these 

changes be attributed?  
 

Chapter 33: 
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>Make personal connections to 
the text 
 
Focus on:  

ü Theme of racism and 
Angelou’s ability to 
triumph over it. 

ü Theme of motherhood-
signals the end of Maya’s 
childhood 

ü Angelou’s use of 
metaphors  

(EX. Angelou's metaphor of youth 
being a tightrope tells of the 
difficulty of growing up, and 
staying balanced through the 

trials.) 
ü Define hyperbole and 

locate examples in the 
text 

ü Analyze Maya and Big 
Bailey’s trip to Mexico 

ü Significant changes in 
Bailey 
 

Sample questions outlined from 
each chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 
tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 

 
Add simile, metaphor, and 

hyperbole to the word wall. Post 
definitions and examples. Use 

the handout: 
“Figurative Language: Definitions 
and Examples” to help you locate 

lines directly from the text. 
 

Topic: At the end of Chapter 33, 
Marguerite refers to Bailey as her 
“little brother” when he was 
actually a year older than 
Marguerite. 
Description: Why do you think she 
does this? In what way is Bailey 
younger than Marguerite? Think 
about Marguerite’s experiences, 
especially those in Southern 
California with Daddy Bailey. How 
have her experiences caused her to 
mature faster than Bailey? 
Read the last two paragraphs of 
chapter 34. Is the plight of black 
females still the same today or 
have things changed? 

Topic: Paul Dunbar's poem 
"Sympathy” inspired Maya 
Angelou's title. Why? 
Description: Maya Angelou was 
inspired to name her first 
autobiography after Paul 
Dunbar's poem titled "Sympathy." 
Read the poem below closely. Why 
do you think this poem inspired the 
title of Angelou's autobiography? 
How does Angelou's life mirror that 
of the "caged bird"? How does she 
achieve "freedom"? How does this 
title relate to her loss of voice as 
well as her journey to regain it?  

None of us gets through life 
without a struggle, whether 
personal, political psychological, or 
otherwise. How we survive these 
adversities depends on the 
strategies we employ for coping 
with them. “What can I Know Why 
the Caged Bird Sings teach us about 
overcoming adversity? 
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Read “Sympathy” by Paul Dunbar 
aloud to/with students.  Tell 
them this was the inspiration 

behind the title of Maya 
Angelou’s autobiography. 

 
Grammar Focus: 

Recognize and correct 
inappropriate fragments and 

run-ons. 

 

 

 

Re-enforce grammar skills through 
homework as practice. Also utilize 
TLI Quiz Builder assessments. 

28-30 Research Project/SLO 
Review the stages in the writing 
process before students begin. 

Help students begin to 
synthesize individual pieces of 

information. 
Students who do and do not 
meet learning target will be 
calculated as well as skill 

deficits identified. 
 

Composing/Drafting 
 

Skill Objective: Cite strong and 
thorough textual evidence to 
support analysis using valid 
reasoning and relevant and 

sufficient evidence.  
 

Grammar Focus:  
Maintain consistency in style and 
tone. 

 
Students will be able to write an 
essay that successfully analyzes 

and traces how Maya’s self esteem 
transformed throughout the 

novel.  Students will also explain 
the implications that 

transformation had on her future.   
 

Students will organize and 
synthesize information. 

 
 
 

Using multiple sources, students 
will compose an essay that fully 

answers the SLO 
question/prompt. 

31-32 Revising/Editing 
Teacher providing feedback by 

working one-on-one and/or 
small groups with students 

during this process. 
 

Grammar Focus:  
Express ideas precisely and 
concisely, recognizing and 
eliminating wordiness and 
redundancy. 
Recognize and correct 
inappropriate shifts in verb 
voice and mood. 
Create mini-lessons for students 
before they begin this stage in 
the writing process. 

 
Students will complete a self-

editing sheet to assess their work. 
Students will also pair and share 

to get feedback from a peer. 
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33-34 Final Draft  
 

 

 

 

 

 

 

 


